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Homework Policy Template for Primary and Secondary Schools

Vision

[School Name] believes that purposeful homework extends curriculum learning, cultivates independence, and strengthens the partnership between school and home. Homework at [School Name] is designed to consolidate key knowledge, rehearse essential skills, prepare pupils for subsequent learning, promote rich reading, and develop the habits of organised, self-regulated study needed for long-term success. Homework will always be meaningful, proportionate, and inclusive so that every pupil can succeed, regardless of background or learning need. Where homework is set, pupils are expected to complete it to the best of their ability and to take pride in presentation and accuracy.

Legal framework

There is no statutory requirement in England for schools to set homework. Where schools do set homework, pupils are expected to complete it, and schools have autonomy to decide their approach and consequences. This policy reflects that autonomy and sets a clear local standard for [School Name].

This policy aligns with:

· The Education Inspection Framework (EIF) for use from November 2025, which evaluates the quality of education, behaviour and attitudes, personal development, and leadership and management, including how well provision supports pupils’ learning and wellbeing.
· The Independent Schools Inspectorate (ISI) framework where relevant, which evaluates how schools meet independent school standards, actively promote pupils’ wellbeing, and assure quality of provision.
· The National Minimum Standards for boarding schools, to the extent that homework arrangements intersect with boarding routines, prep time, supervision and safeguarding.
· The National Curriculum and associated subject programmes of study for Key Stages 1–4.
· The DfE Reading Framework (Reception to Year 9) and Writing Framework (published July–September 2025), which set expectations for high-quality reading and writing provision, including practice at home where appropriate.
· The DfE research evidence on reading for pleasure.

Roles and responsibilities
Pupils

Pupils are expected to listen carefully to instructions, use the designated platform to check tasks and deadlines, complete work by the due date, attempt all tasks conscientiously, seek help in good time, care for resources, and return work as directed.

Class teachers

Teachers will set homework only when it is purposeful, linked to curriculum sequences, and reasonable in volume; provide clear instructions and deadlines on the agreed platform; offer timely feedback where appropriate; and ensure pupils have sufficient time to complete tasks. Teachers will pay attention to workload, pupil wellbeing, and unequal access to resources, and will make adjustments as needed.

Tutors/Heads of Faculty/Phase Leaders

Tutors support pupils to manage homework; Heads of Faculty/Phase Leaders quality-assure frequency, quantity and quality; and coordinate across subjects so the pattern is manageable. Escalation routes are used if non-completion patterns emerge.

Senior leaders and governors

Senior leaders monitor implementation and impact, sampling work and data to evaluate quality and equity across the school; governors review this policy and the evidence of impact at least annually.

Parents and carers

Parents and carers are partners in learning. They provide a quiet space, encouragement, and routines; they do not complete work for pupils; and they communicate issues promptly. Reading together remains central in primary years.

National curriculum references

Homework at [School Name] is mapped to the statutory programmes of study in the National Curriculum for Key Stages 1–4, including the duty on maintained schools to teach the specified subjects and aims. Subject teams reference the framework document and the secondary curriculum to ensure home learning consolidates knowledge and vocabulary, secures fluency in English and mathematics, and extends disciplinary thinking across the curriculum.

Reading and writing expectations align with the Reading Framework’s guidance on decodable texts, fluency, comprehension and disciplinary literacy from Reception to Year 9, and with the Writing Framework’s emphasis on talk, transcription, sentence control, composition and feedback.

Purpose

Homework in this policy means any curriculum-related learning or practice completed outside timetabled lessons, independently or with reasonable adult support. Its purposes are to reinforce recently taught content; prepare pupils for upcoming learning; develop retrieval strength and fluency; extend reading for breadth and pleasure; and foster independence, organisation and responsibility.

Intent

The school intends that homework:

· Prioritises quality over quantity, with clear goals and success criteria.

· Is tightly linked to classroom learning sequences and subject knowledge organisers.
· Builds reading fluency and comprehension across subjects, including disciplinary reading in KS3/KS4.
· Supports equitable access by offering supervised study support, device access where needed, and alternatives for pupils with limited home resources.
· Is informed by evidence on impact and dosage, including EEF findings showing modest average impact in primary and a larger positive impact in secondary when tasks are well-designed and feedback is provided.

Implementation
Principles

Teachers set the most purposeful homework for each learning sequence and avoid over-loading pupils. Homework is not set for its own sake; if none is appropriate, none is set. When set, tasks are clear, scaffolded where necessary, and recorded consistently on [Platform name] with a submission route and deadline.

Types of task (KS3–KS5)

Across subjects, homework typically takes one or more of three forms: practise (short questions, drills, or applied tasks tied to class content), revise (structured retrieval using organisers, quizzing, flashcards, short quizzes), and read (reading for discovery ahead of lessons or consolidation reading that deepens current topics). Departments indicate where to find suitable texts at KS4/KS5.

Reading

Primary pupils read daily with adult discussion where possible; KS2 pupils, including free readers, continue to read aloud routinely to develop fluency and expression. KS3/KS4 pupils engage in subject-specific reading as well as independent reading for breadth and pleasure, aligned with the Reading Framework and DfE evidence on reading for pleasure.

Writing

Homework supports fluent, accurate writing by rehearsing transcription, sentence control and composition as set out in the Writing Framework. Teachers ensure feedback routines are explicit and proportionate.

Platforms, routines and timetables

[School Name] publishes homework timetables by year group on the website and displays them in form rooms. Teachers record tasks and deadlines on [Platform name], and pupils use it to plan and submit work.

Dosage guidance by phase

In Early Years and Key Stage 1, homework centres on short, daily reading with adults, early phonics reinforcement, high-frequency words, number facts and simple practice activities. In lower KS2, pupils read daily and complete regular practice in spellings, number facts and curriculum homework; in upper KS2, pupils typically study for around 30 minutes per day including sustained reading.

In Key Stage 3 and Key Stage 4, the school uses time-allocation guidelines to ensure balance across subjects. Typical patterns range from approximately forty-five to sixty minutes per day in Year 7–8, rising to around sixty-five to ninety minutes per day by Year 10, with clear subject tariffs and explicit instructions indicating expected time on task.

In Key Stage 5, independent study expectations are higher, with directed homework and independent learning totalling approximately seven to ten hours per subject per week, with use of non-timetabled periods for private study.

Deadlines and flexibility

Deadlines are reasonable; homework is not normally due the day after it is set. For longer tasks, teachers signal that the task spans more than one week and break it into staged checkpoints. Where exceptional circumstances arise, pupils or parents contact the teacher ahead of the deadline.

Feedback

Feedback is proportionate to task purpose. Where homework is used formatively, teachers provide timely, specific feedback; routine practice tasks may be self-marked or auto-marked; extended examination-style tasks receive feedback aligned to mark schemes.

Support and study provision

The school provides supervised homework clubs, access to devices where needed, and advice on independent study strategies (for example, retrieval practice and spacing). Departments model self-quizzing approaches and flashcard techniques so pupils understand effective methods.

Sanctions, support and rewards

Non-completion triggers staged responses proportionate to age and context, beginning with reminders and support and escalating where patterns persist. Faculty leaders and heads of year track patterns and involve parents where necessary. The school recognises and celebrates excellent home learning habits through praise and certificates.

Wellbeing, workload and balance

The school deliberately balances academic homework with personal wellbeing. At designated points, year groups may experience a wellbeing fortnight in which suggested enrichment replaces formal homework to promote healthy routines without expectation of submission.

Reading in secondary years

From October 2025, the DfE has confirmed a new focus on reading in the secondary years, including a mandatory reading test at age 13; homework expectations in KS3 will continue to emphasise regular reading, vocabulary, and structured fluency practice in response to this national priority.

Continuity and progression

Homework progresses from adult-supported short activities in EYFS/KS1 to increasingly independent, subject-specific tasks by KS4/KS5. Sequencing is planned at department level so that home learning rehearses prior knowledge and anticipates next steps. In English, reading and writing routines follow the Reading and Writing Frameworks, with fidelity to the school’s chosen phonics programme and explicit support for pupils who enter secondary school with low literacy. Disciplinary reading is taught in subjects so pupils learn how to read like historians, scientists, designers and linguists.

The school ensures timetable coherence across subjects to avoid peaks and troughs, and publishes clear year-group guidance so pupils and families can plan work across a fortnight.

Inclusion and equal opportunities

Homework is accessible to all learners. Tasks are differentiated or offer choice where appropriate; time expectations are transparent; and adjustments are made for pupils with SEND in liaison with the SENDCo and parents. For pupils who face barriers at home, the school provides access to space, supervision, and resources. The objectives and quality expectations apply equally to pupils with SEND, but tasks may be adapted to ensure high success rates, clarity, and manageability.

Boarders are supported through structured prep sessions, clear supervision, and pastoral oversight consistent with boarding standards for welfare and study routines.

Assessment, record keeping and data protection

Teachers record homework tasks and deadlines on [Platform name] and, where appropriate, record completion and key assessment information. Feedback may be recorded in exercise books, on digital platforms, or through oral conferencing in class. Where homework is used to generate assessment data, departments follow school assessment policies and ensure that personal data is processed lawfully, fairly and transparently in line with UK GDPR and the Data Protection Act 2018. The school’s privacy notices apply to any third-party platform used for homework. Subject leaders sample evidence as part of routine monitoring.

Leadership and management

The headteacher [Headteacher Name] and senior leadership team are responsible for strategic oversight and resourcing so that homework is purposeful, equitable and manageable. Heads of Faculty/Phase Leaders quality-assure their areas, aligning tasks to curriculum intent, ensuring appropriate dosage, and coordinating deadlines across subjects. The literacy/reading lead oversees reading across the school, with expertise in phonics and disciplinary literacy as described in national guidance. Governors scrutinise impact and compliance through an annual report.

Monitoring, review, evaluation and updating

This policy is reviewed annually by [Senior Leader Name] and [Governor Committee Name]. Evaluation draws on:

· Pupil voice and parent feedback about clarity, relevance, workload and support.
· Quality assurance of tasks against curriculum sequences and the EEF’s evidence-informed principles.
· Completion data and outcomes, with attention to equity for disadvantaged pupils and those with SEND.
· Inspection frameworks’ expectations regarding curriculum, personal development and wellbeing.
· Revisions incorporate changes in national policy, for example the government’s response to the Curriculum and Assessment Review (November 2025) and updates to the EIF.

Purposeful phase-specific guidance
Early Years Foundation Stage

· Short, daily adult-supported reading is the priority, with playful reinforcement of phonics and early number. Teachers communicate clear, simple tasks with explicit adult roles.

Key Stage 1

· Homework secures reading fluency, phonics, common exception words and number facts. Tasks are short, varied and motivating, with strong home-school dialogue. Parents record reading and sign logs.

Lower Key Stage 2

· Daily reading continues, with weekly spelling, times-tables practice and short curriculum tasks tightly linked to classwork; expectations build independence and accuracy.

Upper Key Stage 2

· Pupils typically devote around thirty minutes per day to homework, including sustained reading, structured retrieval practice and preparation for next steps in Year 7.

Key Stage 3

· Teachers plan homework that practises, revises and reads. Departments publish indicative tariffs and use knowledge organisers to structure retrieval. Approximate daily time typically spans forty-five to sixty minutes; this is monitored to remain manageable.

Key Stage 4

· Homework emphasises exam-style practice, extended reading, and efficient revision routines. Dosage typically increases modestly from KS3 while remaining proportionate to subject demand and wellbeing. Departments avoid setting end-of-topic tests in the two weeks preceding mock examinations.

Key Stage 5

· Directed homework complements substantial independent study. Teachers make expectations explicit, and students plan non-contact time for reading, notes consolidation, and retrieval practice.

Expectations, submission and non-completion

Homework is set according to year-group timetables and is not set every lesson by default; it is set when it is meaningful and purposeful. Where pupils struggle, teachers offer help before deadlines. Staged responses apply where non-completion persists, with timely communication to parents and targeted support.

Reading for pleasure

The school fosters a culture where reading for pleasure is visible, valued and integrated into homework routines. Evidence shows positive associations between reading enjoyment, frequency and attainment, and supports creating choice-rich, well-resourced reading environments at home and school. Homework routines therefore include regular reading with adult dialogue in primary and disciplined reading in secondary subjects.

Communication with parents and carers

At the start of each academic year, teachers explain homework organisation and expectations at the welcome evening, publish year-group guidance, and signpost support. Parents and carers are encouraged to share concerns early so adjustments can be made where appropriate.

Safeguarding, online safety and academic integrity

Homework tasks set via online platforms follow the school’s safeguarding and online safety policies. Teachers avoid tasks that invite plagiarism or easy use of generative AI; instead, they favour retrieval practice, short responses checked in class, and oral explanations as needed. Where the use of AI is permitted (for example, to generate practice questions), teachers specify boundaries, and pupils must acknowledge any tools used.

Boarding (where applicable)

Boarders complete homework in supervised prep, with access to resources, staff support, and clear routines that balance study with rest and enrichment, in line with the National Minimum Standards for boarding schools.

Inspection alignment statement

This policy supports evidence that inspectors may consider when evaluating the quality of education, behaviour and attitudes, pupil development and leadership and management, including coherence of curriculum, reading priorities, and the wellbeing of pupils. The school is ready to demonstrate impact through representative samples, schedules, logs and pupil/parent voice.

Placeholder details (to complete)

· Policy owner: [Senior Leader Name, Role]
· Approved by: [Governing Body Committee Name] on [Date]
· Review due: [Date, typically one year from approval]
· Linked policies: Teaching and Learning; Assessment; Literacy; Online Safety; SEND; Boarding (where applicable)
· Operational platforms: [e.g., Microsoft Teams Assignments / Satchel / ClassCharts]

Useful resources and external links

· Education Inspection Framework (EIF) overview for use from November 2025 - Guidance for how Ofsted evaluates quality of education, behaviour and attitudes, personal development, and leadership and management. https://www.gov.uk/government/publications/education-inspection-framework/education-inspection-framework-for-use-from-november-2025 
· ISI inspection framework: interactive version - How the Independent Schools Inspectorate evaluates compliance and educational quality in independent schools. https://www.isi.net/inspection-explained/inspection-framework/interactive-version/ 
· National Minimum Standards for boarding schools (PDF) - Statutory standards covering welfare, safeguarding and routines in boarding settings. https://assets.publishing.service.gov.uk/media/64787a31b32b9e000ca96010/National_Minimum_Standards_for_boarding_schools.pdf 
· The national curriculum in England: framework document (PDF) - Core aims and statutory programmes of study underpinning primary and secondary curricula. https://assets.publishing.service.gov.uk/media/5a81a9abe5274a2e8ab55319/PRIMARY_national_curriculum.pdf 
· The Reading Framework (direct PDF) - DfE guidance on teaching reading, including decodables, fluency, comprehension and disciplinary literacy. https://assets.publishing.service.gov.uk/media/664f600c05e5fe28788fc437/The_reading_framework_.pdf 
· Research evidence on reading for pleasure (DfE) - Overview of evidence linking reading enjoyment and frequency with attainment. https://www.gov.uk/government/publications/research-evidence-on-reading-for-pleasure 
· The Writing Framework (direct PDF) - DfE guidance on talk, transcription, sentence control, composition and feedback. https://assets.publishing.service.gov.uk/media/68bec95444fd43581bda1c86/The_writing_framework_092025.pdf 
· EEF Teaching and Learning Toolkit: Homework - Evidence summary on homework impact by phase and effective implementation. https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework 
· DfE: Focus on reading in secondary years (age-13 reading test) - Policy announcement outlining the new reading focus and age-13 assessment. https://www.gov.uk/government/news/focus-on-reading-in-secondary-years-to-drive-up-standards 
· Government response to the Curriculum and Assessment Review (Nov 2025) - Official response setting out next steps for curriculum and assessment. https://www.gov.uk/government/publications/curriculum-and-assessment-review-final-report-government-response 
· Research evidence on reading for pleasure (PDF) - Downloadable PDF version of DfE’s reading for pleasure evidence summary. https://assets.publishing.service.gov.uk/media/5a7c18d540f0b61a825d66e9/reading_for_pleasure.pdf 
· The Reading Framework: Teaching the foundations of literacy (landing page) - Main GOV.UK page linking to the latest Reading Framework versions and updates. https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy 
· The Writing Framework (landing page) - Main GOV.UK page for the Writing Framework with updates and supporting materials. https://www.gov.uk/government/publications/the-writing-framework 
· National curriculum: primary curriculum (landing page) - GOV.UK overview and links for the primary national curriculum. https://www.gov.uk/government/publications/national-curriculum-in-england-primary-curriculum 
· National curriculum: secondary programmes of study (PDF) - PDF of the secondary national curriculum programmes of study. https://assets.publishing.service.gov.uk/media/5da7291840f0b6598f806433/Secondary_national_curriculum_corrected_PDF.pdf 

Notes on sources and evidence

· Autonomy and expectations around homework are drawn from official statements that schools are not obliged to set homework but may do so with local consequences, and that communication with parents is essential.
· Dosage guidance and time allocations are provided as local templates and must be adjusted by [School Name] after consultation; they reflect commonly used school guidelines and are included here as editable exemplars.
· The reading elements follow the Reading Framework’s expectations for primary fluency and secondary disciplinary reading.
· Evidence on impact by phase references the EEF’s Teaching and Learning Toolkit.

Contact

For queries about this policy, contact [Policy Owner Name, Role, Email]. For homework support or access issues, contact [Year Team / Inclusion Team Contact].

Policy copyright notes

This free policy template is licensed under the Creative Commons Attribution 4.0 International licence (CC BY 4.0). You may copy, share, adapt, and build upon it for any purpose, including commercially, provided you include a clear attribution URL linking to https://schoolreadinglist.co.uk and state that the policy was sourced from, based on, or uses part of content from https://schoolreadinglist.co.uk. Keep the attribution in the policy and any derivatives. No additional restrictions should be applied beyond the licence. Full licence terms: https://creativecommons.org/licenses/by/4.0/.
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